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Rational
The rational behind AfL in our school is to raise standards by focusing on pupil achievement through the key principles of AfL. AfL is central to classroom practice enabling pupils to know where they are in their learning, where they are going and how to get there. Through these processes we want our pupils to become autonomous, motivated learners who engage in AfL for themselves and their peers. AfL promotes a clear understanding of how pupils learn and is part of effective planning, teaching and learning.

 ‘Assessment for learning is a powerful way of raising pupil’s achievement. It is based on the principle that pupils will improve most if they understand the aim of their learning, where they are in relation to this aim and how they can achieve this aim. It is not an add on, it is central to effective learning and teaching.’
(The Assessment for Learning strategy, 2008)

Aims 
At Tilery Primary School we aim that AfL:

· enables teachers and pupils to celebrate individual strengths and achievements;
· identifies individual needs and sets targets for future learning;    

· ensures continuity and progression for children's learning within and across year groups; 

· provides a differentiated curriculum to meet the individual needs of all pupils within our school;
· ensures that the legal requirements for assessing, recording and reporting are met;
· provides information for parents, governors, the L.A., future schools, outside agencies and anyone else who supports the child's learning.                  
Organisation 
Assessment for Learning (Formative Assessment) 
AfL must take place on a daily basis for it to have the maximum impact on pupil progress and should include the following elements:

Learning Objectives

· Teaching staff are expected to share with the pupils a specific learning objective at the beginning of each lesson.  The whole class interactive teaching, group work or independent work should match this lesson objective. 
Success Criteria

· In order for the pupils to achieve the learning objective a clear set of success criteria should be shared with the children.  

· These will then be used as a framework for assessment, feedback, marking and as a point of reference for the plenary.

· Pupils should be encouraged to use the success criteria to evaluate their own work or their peers.
Effective Questioning

· In order for teaching staff to assess children’s understanding effective questioning is vital.  

· A range of questions, including open questions, need to be used and pupils need to be given ‘thinking time’ before putting their hand up.
Effective Feedback

· Feedback needs to link back to the learning objective of the task and needs to lead to improvement.  

· It can be offered in a variety of ways e.g. teacher to child, group to group or child to child. 

· Feedback can be written or oral, as appropriate to the age of the child.

· Time must be planned for pupils to make suggested improvements. 
Marking
The purpose of marking is primarily diagnostic. It will inform day to day planning for the teacher, will communicate to the child whether or not he/she is successful and will act as a motivator. Children need to feel that their work is valued. 

Guidelines for Marking 

· All marking and comments written in children’s books should be in black pen for EYFS & KS1 and green pen in KS2.

· Children should be aware of the learning objectives for their work and marking for all foundation subjects should focus on the subject specific learning objects, however presentation, grammar, spelling and punctuation should not be wholly ignored.

· Teacher comments should offer praise where objectives have been achieved and give clear advice on possible improvements. The Stars and wishes strategy is a useful marking tool for teachers. Each piece of work could be awarded one or two positive comments (stars) and one improvement suggestion (wish). Comments should link directly to learning objectives for the lesson and highlighted sections of work. 
· Indication should be made to the level of support a child has been given to complete their work :-

I - to show the work was independent;

S - to show that the work was supported;

G - to show that the work was undertaken as part of a guided session;

VF – to show that verbal feedback has been given.
Guidelines for marking: Writing KS1 and KS2
· Children will use the right hand page of A4 writing books leaving the left page for a checklist of features linked to genre, for marking comments and for improvements.

· Children should be aware of the learning objectives for their work.

· Children should be the first marker for their work. They should be encouraged to read through their work thoroughly to check that objectives have been met and that the work is accurately punctuated (prompts should be visible as a reminder).

· Writing should be marked according to the lesson objective and not focus on spelling, punctuation or grammar, (unless this is the learning intention).
· Teacher comments should offer praise where objectives have been achieved and give clear advice on possible improvements.

· Children must be given time to respond to teacher’s comments and make suggested improvement - this should only take about 5 minutes.

· Children should have the opportunity to write more than one piece linked to a genre, possibly in a different subject area.

Teachers give oral feedback on writing during lessons but effective distance marking is also necessary. All pieces of writing should be marked in some way. A fortnightly rota should be established, so that during the fortnight each child’s work is marked in three ways:  


  Intensive targeted marking with stars and wishes and highlighting 

       
  Acknowledgement marking – a tick or a short comment

  Acknowledgement/Peer assessment

Targeted marking:
· Progress checklists of text features should be shared with the children during the introduction of a writing genre.
· Checklists should be appropriate for the age of the child and should be differentiated to address the range of abilities within the class.
· Checklists that act as a prompt for children as they write and check their work at the end of their task, individually or with partners, should be stuck into books, and should appear on the working wall.
· When marking teachers use highlighter pens and star and wish stickers to draw attention to particular features in the child’s writing. These features can be referred to in marking comments written on the left side of the child’s writing book. This enables the child to identify easily what is good and why, and what could be improved. Comments must be child friendly, easy to read and specific to learning objectives.
Colours for highlighting are: Green for good and orange for improvements needed.
· Stars and wishes are a useful marking tool for peer and self assessment as well as for teachers and helps to maintain a balance between positive and negative comments.  Each piece of writing is usually awarded two positive comments (stars) and one improvement suggestion (wish). Comments should link directly to learning objectives for the lesson and highlighted sections of written work.
· Wishes and teachers comments should focus on the use of improvement prompts, which fall into three categories :

Reminder prompt – eg a question which reminds the pupil what could be improved

                      Scaffold prompt – eg a support question

Example prompt – eg a choice of possible ideas, phrases from  which to choose.

Teachers should choose the appropriate prompt and level of support for each child, taking into account the ability of the child and the nature of the task.

· Children are actively encouraged to take responsibility for self and peer assessment. Self and peer assessment of writing reinforces learning and gives children an understanding of the needs of a reader. Children need to understand text features and the intended effect on the reader in order to comment on the success of their own and others work. Lots of oral discussion and modelling is needed to guide children towards the kind of comments they might make. Post it notes are to be used for written comments for writing partners.
Guidelines for marking: Numeracy KS1 and KS2
· Children should be aware of the learning objectives for their work.
· Marking should relate to the learning objectives.

· Incorrect answers are marked with a cross and the child’s attention drawn to the part of the calculation that is wrong.

· The Stars and wishes strategy is also a useful marking tool for teachers in Numeracy.  Each piece of work could be awarded one or two positive comments (stars) and one improvement suggestion (wish). Comments should link directly to learning objectives for the lesson and highlighted sections of work. 

· Wishes and teachers comments should again focus on the use of improvement prompts, which fall into three categories :

Reminder prompt – eg a question which reminds the pupil what could be improved

           Scaffold prompt – eg a support question

Example prompt –  eg a choice of possible ideas, methods from  which to choose.

· Children should be given time to correct their work, in a clearly identified and age appropriate manner.

· If the child is consistently making an error in calculations, marking should be suspended after the error has been identified to enable the child to correct remaining answers (to avoid a page full of crosses which can be de-motivating).

· Children should be aware of the school’s expectations regarding presentation of maths work, which might be referred to in marking comments.

· Where appropriate, children should be encouraged to show how they reached an answer, and be given credit if the process is correct, even if the answer is not.

Guidelines for EYFS Oral Feedback 

The following strategies are used within the Foundation Stage to support the development of all children through quality interaction and enhancement. Feedback is instant and differentiated according to the child’s ability.

· Modelling: Children need to hear language used in contexts that illustrate the essential meaning of the vocabulary, before they can rehearse and use it themselves. They can then test out the language later in other contexts and, over time, refine its use. Modelling is also a useful strategy to correct mistakes rather than simply telling children they are wrong.
· Questioning: It is important to use a range of questions, including open questions and prompting, probing and promoting questions:
                      Prompting questions help children to engage with and use the language e.g.

This shape is a square. Can you pick shapes from the box and tell me if they   

                      have a square face or not? 
Probing questions are intended to determine the security of the child’s learning e.g. How did you decide there were fewer cars in this box than in that box?
Promoting questions take children’s thinking on .e.g.

This glove belonged to a giant – how can we decide how big his hand was?
· Enhancing: Appropriate language is used to demonstrate thinking aloud when interacting with the children. While taking part in an activity comment on what you are doing and as you talk, explaining your thinking and reasoning.
· Repetition: This is important to reinforce and confirm children’s own attempts at speech. By repeating and adding to a child’s spoken language you scaffold their language development, consolidating and adding to their knowledge of language structure. You can use songs and rhymes to introduce repetition of vocabulary.
· Enunciation: Children need to hear words and phrases spoken accurately, clearly and precisely. The beginning and ends of words are expressed clearly and not too quickly.

· Time: Children need time to think, reflect and quietly absorb the language used around them. Return to the language that was used on a previous occasion to check the child’s recall and security.

· Using language in a familiar and relevant context: Language should be introduced into familiar daily routines and activities, helping children to make connections with what they know. 
Summative Assessment
Foundation Stage

In Foundation Stage pupils are assessed on entry using the STEPS profile which is linked to Development Matters. These assess progress towards the Early Learning Goals. The STEPS and Development Matters are split into different age bands. A child is expected to be working in the band which matches their own age. Expectations are that a 3 year old child entering FS1 will have achieved all the statements within the 22-36 months band in all areas of learning and when they start FS2 that they will have achieved all the statements within the 30-50 months band in all areas of learning. At the end of Foundation Stage Two children are assessed as to whether they have met the Early Learning Goals (Expected Level of Achievement),  are working beyond the Early Learning Goals (Exceeding the expected level of Achievement) or if they have not met the criteria for the Early Learning Goals they are Emerging.

Assessments are passed from the Foundation Stage to Key Stage one and for those pupils not reaching expected levels the EYFS profile continues into year 1. 

Key Stage One

In Year One EYFS provision continues, as part of the transition process, for the first half term. After six weeks a baseline assessment is undertaken in reading, writing and numeracy. Those children assessed as working at NC Level 1 will then access the National Curriculum while those, with additional needs, who have not yet reached National Curriculum Levels will continue to access an EYFS curriculum. Termly APP judgements against NC levels are made on the attainment of individuals. At the end of Year 1 pupils also undertake a phonics check and will need to retake this test in Year 2 if they don’t pass the threshold.
Progress in Year Two is monitored by assessing reading, writing and mathematics .Termly APP judgements against NC levels are made and, during the Summer Term, the pupils take Year Two SATs. Evidence from these tests is used to support judgements made by teachers on the attainment of individuals and is an integral part of the target setting process for the end of KS2 attainment.

Key Stage Two

In Years Three, Four and Five termly APP judgements are made to assess pupil progress, with pupils taking Optional QCA Tests in the Summer Term to support an end of year level of attainment.

In Year Six pupils are assessed using the APP guidelines on a termly basis and take National SATS Tests in the Summer Term .This provides them with an end of Key Stage level of attainment but also measures the progress made since the end of Key Sage 1 tests.
Pupil Tracking

It is our policy to track the progress of pupils. Once assessments have been undertaken data is inputted into our school SIMS Assessment Manager system and Classroom Monitor, which is a whole school assessment and reporting program. The tracking is used to detect and monitor patterns of progress, indentify vulnerable children and provide additional support or resources to ensure all children are making progress .The evidence, from Foundation Stage Profiles, termly teacher APP assessments, KS1 SATs and optional SATs which feed into our tracking data, is moderated and analysed each term and findings are reported to the Leadership team, staff and the Governing body.
Moderation

Moderation of assessments takes place in all three Key Stages.  Foundation Stage adopts a team approach, verbally moderating work as summative assessment takes place.  External moderation is also undertaken by the LEA. 

In Key Stage One teaching staff moderate Year One and Year Two assessments with the support of curriculum leaders.  In addition, the SATs could be moderated by the LEA.

In Key Stage Two there is a collective moderation of APP judgements and of Optional SATs. Curriculum leaders have a pivotal role in this process, ensuring consistency and accuracy in the judgements being made.
Roles and Responsibilities

Head Teacher:

· ensures that statutory requirements are met;

· ensures that the school has effective procedures for assessment;

· ensures that assessment procedures are being carried out.  

Assessment Leader:

· ensures that assessment procedures are clear to all staff;

· maintains assessment policy ;

· reviews assessment policy and procedures;

· ensures that assessment requirements across subjects are coherent, manageable and effective;

· supports staff by providing information, advice and training opportunities for assessment. 

Subject Leader:

· monitors the quality and impact of marking and of assessment;

· monitors continuity and progression of assessment within a subject throughout the school. 

Teacher:

· ensures that all lessons have clear learning objectives appropriate to children’s abilities;

· make children aware of what they are intended to learn in each lesson;

· make children aware of the strengths and weaknesses of their work through targeted marking;

· assesses the progress and attainment of individuals;

· keeps records of children’s progress and attainment. 

This policy was reviewed and amended after consultation staff. 
Signed: ………….. ………… Assistant Head    

Date: ………………………

Signed ………………………………….  Chair of Governors

Date: ………………………
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