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Phonics is one of the many skills needed to become a reader and writer.  We aim to give children 

the best possible start on their reading/writing journey by teaching them the essential 

phonological/phonemic skills and knowledge to decode and encode (spell) words independently 

from the outset.  At the point of reading/writing, children will use phonics as their first strategy to 

read and spell unknown words until it is embedded and automatic for them.  We recognise that the 

development of spoken language and the enjoyment and comprehension of quality literature go 

hand in hand to develop a lifelong love of reading and aim to nurture and develop these attributes 

alongside the phonics program. 

Our policy sets out the means by which we ensure consistency and a systematic approach to the 

teaching and learning of synthetic phonics, as the prime method by which children learn to read 

and spell independently, automatically and confidently in the first years of their schooling. It aims 

to reinforce our high expectations for pupil progress.  We follow the advice in ‘Letters and Sounds’, 

introducing the GPC’s in the suggested order in phases 2 and 3, and the activities, games and 

teaching advice for phases 1 to 5.   

 

Whole School Aims 

Children should:  

 Learn the skills of blending and segmenting as a first priority as they are introduced to the 
grapheme/phoneme correspondences for reading and spelling.  This ensures that from the 
outset children are able to read and spell simple CVC’s with the GPC’s they know. 

 Be reading with increasing fluency by the age of 6. 

 Apply their phonic knowledge in the context of reading and spelling in the wider curriculum 
and understand how and when to do this. 

 Develop their spoken language and comprehension simultaneously as they are learning 
phonics in the first years of school. 

 Use phonics as their first strategy to decode and encode unknown words until a degree of 
fluency is reached. 

 

National Expectations 

Foundation Stage 2 - 80% of children to be secure at Phase 3 

Year 1 -  85% of children to be secure at Phase 5 

Year 2 – 85% of children are working securely at Phase 6 and working at age-expected levels in 

word reading and spelling. (based on SPRINT Assessments 2D or above at the end of the year) 

90%+ of children  who did not achieve the expected standard in the Phonics Screening 

Check in Year 1 to achieve the expected standard in Year 2 

 

 

 



A discrete session of at least 20 minutes daily is given to the teaching of high quality, systematic 

synthetic phonics until children are secure in Phase 6.  

We follow the advice in ‘Letters and Sounds’, introducing the GPC’s in the suggested order in 

phases 2 and 3 and 5. 

Phonics sessions are structured in the same way each day and build in strong consistent and 

familiar routines. In this way children know what to expect/are aware of expectations and are not 

distracted in their progress towards the learning objective.   

Format of discrete phonics sessions 

 

 

Introduction State session objectives 
 

Revisit/Review Note which children respond confidently 
when practicing previously learned 
graphemes, tricky words and/or blending 
and segmenting  
 

Teach Assess how well children respond to 
teaching of new graphemes or tricky words 
and whether they make links with previous 
learning when appropriate. 
 

Practice Note how well children engage in partner 
work and whether they demonstrate 
growing confidence in their use of the new 
grapheme. Note how successfully they 
practice blending and/or segmenting words 
with the new grapheme-phoneme 
correspondence.  
 

Apply Note how well children are able to apply 
independently what they have just been 
taught, as well as what they know and 
remember from previous sessions, as they 
read or write words, captions/sentences 
containing the new skills and knowledge. 
Note how well the children identify real and 
pseudo words containing the new 
grapheme/phoneme.  
 

Assess learning against criteria Record significant observations in a simple 
way so that they effectively inform next 
steps in teaching and learning.  
 

 

 

 

Blending and segmenting.  Oral blending and segmenting are taught first before being applied to 

reading and writing. Children are taught that phonemes are blended in order from left to right, ‘all 

through the word’ for reading. They are also taught how words are segmented into phonemes for 

spelling. These skills are taught throughout each Phase of Letters and Sounds so that as children 



meet more complex words or grapheme phoneme correspondences they are able to tackle them 

with confidence. 

 

Common Exception Words 

Children are taught high frequency words that do not conform completely to grapheme-phoneme 

correspondence rules.  We call these ‘tricky’ words. Children are specifically taught the ‘tricky’ part 

of the word and strategies to remember this. They are taught to apply their knowledge of these 

words in reading and writing.  The words are taken from phases 2 to 5 of Letters and Sounds in 

addition to those listed in the NC Appendix 1. 

Comprehension and reading for meaning 

Comprehension and meaning are addressed separately within English and the wider curriculum 

Teachers and practitioners are clear about which activities are designed to teach children to 

acquire word recognition skills, and which will help children develop high-level comprehension 

skills. 

Learning Environment 

Resources in the classroom support the children in applying phonics to reading and writing.  In 

each classroom throughout FS2 and Key Stage 1 (and KS2 if appropriate) a large 

grapheme/phoneme chart, tricky word displays and table mats support children to be independent 

in their spelling whilst at the same time reinforcing the link between discrete phonics teaching and 

learning and its purpose in reading and writing.   

Resources 

Resources to be used to support the teaching of Phonics within school are to ensure a consistent 

approach and continuity between classes and year groups. 

Planning tools and exemplars from ‘Letters and Sounds may be used. An example of which can 

be found in the Appendix to this scheme.  

Twinkl resources are the main resource to be used for display purposes and word mats. This 

ensures the font remains the same and the pictures are recognisable for all children throughout 

every year group.  

Phonics Play is used as an online resource of games and activities to be used on the Interactive 

Whiteboard.  

Espresso is also used as an online tool to support the teaching and learning of phonics, 

particularly the videos and activities.  

Videos found online may also be used, good examples of which are ‘Geraldine the Giraffe’ and ‘Mr 

Thorne does Phonics’. 

Phonics Planning: 
Whole class teaching of phonics is planned in accordance with the school’s Phonics planning 
format. This format includes the revisit/ review- teach- apply- assessment sections recommended 
by the Letters and Sounds programme. Samples of planning can be found in the Staff shared area 
of the schools computer network.  
All Foundation Stage and Key Stage One classes split into differentiated groups for daily phonics 
sessions – each teacher plans for their own group and any teaching assistants who lead phonics 
groups will have plans provided for them by the class teacher. Some more experienced teaching 
assistants will plan for their own groups. 
 



Assessment: 
Assessment is regarded as an integral part of teaching and learning and is a continuous process. 
We strive to make our assessment purposeful, allowing us to match the correct level of work to the 
needs of the pupils, thus benefiting the pupils and ensuring progress. It is the class teacher’s 
responsibility to keep track of the progress made by all children in their class, regardless of their 
phonic group. 
Phonics Tracker is used to assess the progress of all children.  
 

National Phonic Screening: 
All children in Year One will be screened using the National Assessment materials in Term 
3, end of June. If the children in Year One do not reach the expected standard in the screening 
check they will be retested when they are in Year Two. This data will be submitted to the local 
Authority. 
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